
 
CHAPTER 9 - EIGHT LOOK AT THREE 

 
A living tradition then is an 
historically extended, socially 
embodied argument, and an argument 
precisely in part about the goods 
which constitute that tradition. 

MacIntyre1 
 

  This chapter introduces eight more schools to give the research 
further breadth.  Rather than an extensive questionnaire, I chose to send 
these schools drafts of the three case study chapters, thereby endeavouring 
to provoke their imaginations in a different way.  I hoped this would 
encourage them to discuss 

 (1) the Marist character of their own schools, 
 (2) the Marist character of the three case study schools and 
 (3) whether there is much comparability between their school and any or all 

of the three case study schools. 
 
  I invited ten schools, from seven different countries, during 

February 1992, to participate in this part of the research.  Five accepted 
within five weeks and four more by the end of June.  Since the tenth 
school, in Zimbabwe, had not replied by August, a representative of a 
school in Zambia agreed to act as respondent for his school instead.  I 
asked the principals of these ten schools to nominate five people who 
would be prepared to respond to each of the three chapters.  I sent the 
principals one copy of the three chapters (92 pages in total), assuming 
(incorrectly, I suspect in hindsight) that copies would be made at the school 
and given to each respondent, or the chapters I sent passed around in turn, 
to each of the five respondents in that school.  As the research period came 
to a close, I was getting feedback that I had been over optimistic in my 
request.  Schools were finding the task too burdensome.  I was beginning to 
recognise the difficulty of getting more complex data by correspondence, 
particularly when some of the people being researched were invited by the 
principal, rather than the researcher, and when they did not feel directly 
involved in the research - like those participants verifying the three case 
study chapters in Melbourne, Glasgow and New York.  Instead of the 
promised 31 responses, I only received 8, one from each of 8 schools in 6 
different countries.  Fortunately, they were eight enlightening responses.  

                                                 
1  1990, p.222. 

283 



Two of them resulted from an interview I conducted in Bayonne, New 
Jersey with two principals together. 

 
  The eight responses, in addition to providing data on their own 

schools, also proved helpful in rewriting the three case studies.  
Respondents had analysed the data at a second level - an analysis which, in 
some parts, agreed with my initial analysis and, in other parts, disagreed.  I 
was able to rethink and tighten up my analyses of the sections where the 
respondents had disagreed, before writing the final drafts of those chapters.  
The eight respondents' analyses also did a service to the overall findings of 
the study, by helping me to gather up the understandings obtained from 
each case study into a more focused understanding of Marist Education in 
general.  The conclusions benefit from this contribution. 

 
  Though 'triangulation' is always desirable, it seemed of less 

importance for these eight schools than for the three case study schools, 
because the respondents were also engaging with the issues raised by the 
case studies themselves, as opposed to just reporting on their own schools.  
Nevertheless, I obtained data on the responding schools from other sources.  
These included 1) official literature about the schools, 2) Marist 
publications and 3) interviews with Brothers in Poughkeepsie, New York, 
Paris, Dublin, Glasgow and London who were familiar with the responding 
schools.  I also had background information on the schools from my own 
visits to five of the eight - Campbelltown (Sydney), Ashgrove (Brisbane), 
Sargodha (Pakistan), Bayonne (New Jersey) and Singapore. 

 
  This chapter, 'Eight (individuals) look at Three (schools)', 

concentrates on what these respondents have said or written after reading 
the case study chapters.  They responded to five, quite normative questions: 
(1) What do these analyses capture of Marist educational work in your 
school? 
(2) What do these analyses omit of Marist educational work at your school? 
(3) Do these analyses do justice in today's world to Marcellin Champagnat's 
educational vision?  What would you like to add? 
(4) What part do you believe Marist history plays in the contributions 
Marist educators are making at your school today?  Can you give some 
examples? 
(5) How do you believe Marist educators resolve the tension between the 
need to be authentic to the educational vision of Marcellin Champagnat 
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while still being relevant, and even prophetic, for today's educational 
needs? 

 Most respondents chose to answer the questions freely and not to be 
restricted to answering each question in turn.  Three spoke more generally 
and at some length about the topic of the thesis: Educational Vision: A 
Marist Perspective. 

 
  The written responses, which averaged five pages in length, focused 

more on issues than on either the respondents' own schools or the case 
study schools.  Usually, comment on the case study and responding schools 
provided the launching pad for respondents to discuss their own more 
general experience of Marist education.  The interview with two American 
Brothers, one working in New Jersey and the other just returned from 
Liberia (but with previous experience of New Jersey), lasted for an hour 
and a quarter and consequently produced more data than the written 
responses.  These two Brothers were more inclined to talk about the case 
study schools in Melbourne and Glasgow than about the New York school, 
which belongs to their own province.  They disagreed on some issues. 

 
  In quoting the responses, I group in different sections what the 

respondents said about (1) the three case study schools (about 38% of what 
follows)  (2) about their own schools (about 48%) and (3) about any 
generalisable Marist charism in schools (about 14%).  I endeavour to be 
faithful to the differing quantities and qualities of the data and yet represent 
the views of all eight schools.  I chose not to act as mediator. but, having 
selected and ordered the data according to themes, to let the quotations 
speak for themselves. I reference them by the location of the school and the 
respondent's role.  Names of the respondents can be identified by referring 
to the descriptions of the schools.  Draft copies of this chapter were sent to 
the respondents and the principals of all ten schools.  Three replied with 
corrections or suggestions. 

 
 9.1 - THE SCHOOLS 

 
 (1) Marist College, Ashgrove is a boarding and day school located close to 

the centre of Brisbane. It belongs to the Sydney Marist Province.  The 
school, which began in 1940, currently has a staff of 80, including 9 
Brothers, and an enrolment of 1277 boys.  The respondent for this school is 
a recently retired teacher, Mrs. Pat Monsour, who commenced teaching at 
the school in 1975.  Her response is leisurely and eloquent, more 
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descriptive than normative and contributes a good deal on the topic of 
Marist work in boarding schools which had not arisen in the three main 
study schools.  I use Pat's response frequently during this chapter (Heinrich, 
1992, Corr.; Monsour, 1992a and 1992b, Corr.). 

 
 (2) St. John's High School, Dundee, Scotland began in 1931.  This city day 

school currently enrols 730 boys and girls and has one Brother on a staff of 
56.  The school's recently retired principal, Br. Bede McCabe, responds for 
the school in the light of his 26 years as the school's Head Teacher.  His 
response reflects his joy at having completed his working life as a 
successful school principal - as exemplified by his telling me in his 
response of the representative of the Local Education Authority who said 
about St. John's, Dundee: 'this is the most caring school community I have 
ever seen in my life'.  Bede's normative response reflects more on his own 
experience than on the case studies.  He answers the questions in order 
(McCabe, 1992a and 1992b, Corr.). 

 
 (3) St. Francis High School, Pleebo, Liberia began as a day school in 1973.  

Marist Brothers went to the aid of the school in 1986 at the invitation of the 
local Bishop.  The school has a large campus, but no water or electricity.  
Currently, there is one Brother on the staff of 12.  420 students attend the 
school.  I interviewed the school's immediate past principal, American Br. 
Leo Shea, who concluded his term as principal in June 1992.  He had some 
strong feelings about the issues emerging from the case studies, spoke more 
normatively than descriptively and freely gave his views about Marist 
Education.  Some of these views reflected his earlier experience as Vice-
Provincial of the Marist Province of Esopus.  On receiving a copy of the 
draft of this chapter, Leo wrote back expressing his enthusiasm for the 
themes discussed.  I refer to him frequently (Shea, 1992a, Corr.; Shea, 
1992, Int. BAY.; FMSM, 1991a, p.45). 

 
 (4) The Marist Brothers opened Marist High School, Bayonne in New 

Jersey as a city day school in 1954.  For a number of years its enrolment 
ranged from 700 and 900 boys.  The school now enrols 590 boys and girls 
and has a staff of 36, 9 of whom are Marist Brothers.  The school no longer 
serves just the city of Bayonne, but has an outreach to the northern part of 
the Hudson county.  Students travel by buses from these areas.  The present 
principal, Br. Edmund Sheehan, is the main respondent for the school.  He 
seemed to have thought a lot about the three case studies, spoke quite 
normatively and was keen to describe Marist Education ideologically.  His 
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response is referred to frequently in the chapter.  Br. Leo Shea also adds 
some comments about his time as a teacher at this school (Shea, 1992, Int. 
BAY; Sheehan, 1992, Corr.; Sheehan, 1992, Int. BAY.). 

 
 (5) Sargodha Catholic School, Pakistan opened in 1989 and has grown 

rapidly.  There are now 800 day boys and girls in the school and 36 on the 
staff, 3 of whom are Marist Brothers.  When I visited the school in 
December, 1989, I found Sargodha to be a small town, located in a rural 
area, 400km south of Lahore.  The current bursar of the school, Australian 
Br. Walter Smith, responds for the school.  Walter was provincial of the 
Melbourne Province when I began my principalship at Marcellin College 
and the Brother who gave me my initial brief in 1981.  He was generally 
normative in his responses, devoting a page to his ideas on Marist 
Education.  I refer to his response frequently in this text (Smith, 1991a, 
1991b and 1992, Corr.). 

 
 (6) Maris Stella High School, Singapore currently enrols 3,600 students 

and has a staff of 150, including 2 Brothers.  This academically selective, 
city day school began in 1958.  The school's respondent is the principal, Br. 
Tony Tan, who has been working in Singapore for the past ten years.  I had 
earlier spoken with him at some length when I visited the school in 
December, 1989.  In his written response, Tony speaks more about his own 
school than the case study schools.  Further data on this school came from 
Mr. Er Kwong Wah (Government Permanent Secretary - Education) and 
Mr. Wee Heng Tin (Director of Schools - Ministry of Education), who both 
contributed messages to a school brochure celebrating the opening of the 
school's new primary section in 1989 (Heng Tin, 1989, p.6; Kwong Wah, 
1989, p.7; Tan, 1992a and 1992b, Corr.; MSHS, 1989, p.2). 

 
 (7) St. Gregory's College, Campbelltown, is one of twenty Marist schools 

located in Sydney.  The school enrols day and boarding students and 
belongs to the Marist Province of Sydney.  When the school opened in 
1926, it was mainly surrounded by farms.  Located some 30 km from the 
city centre, it is now part of Sydney's urban spread.  It currently enrols 
1002 boys and has a staff of 66, 9 of whom are Marist Brothers.  
Responding for the school is the recently appointed principal and 
contemporary of mine, Br. Paul Hough.  His response, more normative than 
descriptive, answered the questions sequentially, until it reached the 
Archbishop Molloy Chapter.  Since Paul had recently spent some time in 
New York, he responded to this case study from his own experience.  
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Throughout, he refers at length to his present school and adds a good deal 
to the study about the boarding dimension of Marist education.  He had a 
good understanding of my research as a whole, since we had discussed it at 
length when he stayed with me in London in 1991 (Hough, 1992a and 
1992b, Corr.). 

 
 (8) St. Paul's Secondary School, Zambia, opened in 1960.  Of the staff of 

22, 4 are Marist Brothers.  This boarding and day school currently enrols 
530 students.  Mr. Tony Simpson, responds for the school.  He has taught at 
the school since 1974, is now the school's deputy principal, and is currently 
on study leave in England, like me completing doctoral studies on the 
Marist Brothers - 'how they live, work, communicate their vision and how 
it is seen, understood and received by the teachers, pupils, people around'.  
He responds to the case studies in a leisurely and analytical way, reflecting 
his interest in both the content and the methodology of the study (Simpson, 
1992a and 1992b, Corr.; Simpson, 1992, Int. LON.). 

 
 

 9.2 - WHAT THE RESPONDENTS SAID ABOUT THE THREE CASE 
STUDY SCHOOLS 

 
 IN GENERAL 

 
Each analysis was reflective in some way of Marist 
educational work at Ashgrove (Brisbane, Recently Retired 
Lay Teacher). 

 
I think these analyses capture most of the best things at St. 
John's H.S. (Dundee, Recently Retired Brother Principal). 

 
I enjoyed reading the Chapters, particularly the Marcellin 
one ... Naturally my reading of this chapter was a little more 
subjective ... knowing the characters and quite a lot of the 
history of those days (Pakistan, Brother Bursar). 

 
Unlike the Marist mission schools mentioned by you, Maris 
Stella High School is extremely popular and the enrolment 
is bursting with a population of more than 3000 pupils.  The 
Singapore government has given the school a further grant 
of twenty five million Singapore dollars to upgrade our 
present facilities and the project should be ready in 1994 
(Singapore, Brother Principal). 
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My first general reaction is how similar - in many respects - 
the themes I encounter in your account ... [are to] my own 
experience [of] working with the brothers in Zambia 
(Zambia, Lay Deputy Principal) 

 
One of the questions that always comes up as we look at 
ourselves is who are we serving?  And as I read your 
account of the developments at Marcellin College, the chain 
of events at St. Mungo's, and a little bit, although you didn't 
focus on it in the Molloy scenario, the question always 
present is: Who are we serving?  And we always seem to be 
wondering: Are we serving the people who should be 
served?  And I don't know if this is as important a question 
as we make it - I think we serve the people that we have, 
whether they be at St. Francis in Liberia, or Marcellin 
College in Australia, and we do the best for them that we 
can - they have different needs - and I think that's part of 
Marist Education.  In some cases we are going to be serving 
youngsters who are rather talented academically.  In other 
cases we are going to be serving youngsters who are really 
struggling in school work.  I don't think we should set up 
hard categories - we work with these, and we don't work 
with those and I think the history of St. Mungo's illustrates 
that what today could be a school for a very elite group of 
students, tomorrow could be a school that is gasping for 
survival.  And so we kind of work with what the Lord gives 
us to work with.  And He does that through the Church.  We 
shouldn't think of our work as catholic educators divorced 
from what's going on in the local Church in which we're 
serving (New Jersey, Brother Principal). 

 
[A] theme that comes through is the 'problem' of 'success'.  
How the brothers' schools - like other mission schools - 
become quickly very 'successful' and are therefore targetted 
as avenues for advancement - attracting in Zambia - always 
a certain percentage of children from more privileged 
backgrounds.  The current debate for the brothers: Should 
we stay here as we are more and more catering for our elite? 
- They do have a place to train mechanics - their students 
being those who generally have failed to get into senior 
secondary school (Zambia, Lay Deputy Principal). 

 
I found the comparison (contrast) of these two schools [St. 
Mungo's and Archbishop Molloy] of value ... finally what 
comes out is the life of each Monk and the extent that he 
sees himself living the Marist Charism and affecting the 
school community by his life and work ... My own idea (and 
policy) was to work on the assumption that even one Monk 
can be a very effective transmitter of the Marist spirit and 
charism (Pakistan, Brother Bursar) 
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In ... chapter (7) & in chapter (8) - I'm rather concerned 
about the decision to name the sources ... the texts do tend 
to sound rather hagiographical - not much in the way of 
contradiction - which I'm sure you are well aware (!) is 
constantly going on (Zambia, Lay Deputy Principal). 

 
MARCELLIN COLLEGE, MELBOURNE 

 
 Type of school 
 

Chapter ... [6] is describing a school which is in a constant 
state of evolving and changing and developing.  I think what 
the Principal set out to do ... was ... to move in such a 
direction as to be more consistent with Marist educational 
philosophy.  This is particularly emphasised by the role of 
the Grammar School question.  In my present school here at 
Campbelltown, I feel the same challenge is present, namely 
to keep directing the whole human organisation and the 
people in it, to keep them moving in the direction of Marist 
educational philosophy.  I would also have some concerns 
about those who are enrolled here, the nature of sport in the 
place, where the place is perceived to be more of a private 
school rather than a Catholic school, and whether the 
quality of teaching and learning in the classroom is as 
important as external results in examinations.  To this extent 
the ... [Marcellin College] chapter captures similar concerns 
(Sydney, Brother Principal). 

 
I'm struck by the importance of the physical environment ( 
... the grass!!) - several students have told me that when 
they are at school they feel that they are 'no longer in Africa' 
but 'in Europe' - and they single out the lawns and the 
flowers (Zambia, Lay Deputy Principal). 

 
 Administration 

 
I ... believe that the Marist Principal needs to be a person 
who is fairly 'hands on' and is seen consistently around the 
school ... I believe that most people in the school should see 
him at least once a week in their own particular area, 
whether it be the printing room, the secretarial area, the tuck 
shop, the technics block, the maintenance shed, etc. etc.  I 
really think that this is one of the problems you had at 
Marcellin being out of the school one day a week.  The 
delegation style that you had, seemed to be borne partly out 
of the necessity of only being in the school four days a week 
(Sydney, Brother Principal). 
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In the decision making process of the College, there seemed 
to be so many boards and so many different groups (Liberia, 
Immediate Past Brother Principal). 

 
Why did it take so long (historically) to appoint a brother as 
school chaplain? (Zambia, Lay Deputy Principal). 

 
If we can be clear on our educational vision as Marists, then 
we have to work at getting this across to a lay staff, and try 
to get them to put into effect those aspects of that vision 
which we see as Marist.  This is much more difficult ... but a 
very worthwhile ambition.  It is the one that most of us face 
in our Marist schools today.  Your account [in the Marcellin 
College chapter] shows the path to clarifying that vision 
(Pakistan, Brother Bursar). 

 
 Change 
 

It seems that, even though you might speak of 
empowerment, what actually took place in the school, at the 
period of time you describe in detail, was the introduction of 
a new style of operating a school, which came not so much 
from a gradual education or inclusion of faculty consensus 
but rather from on top and was more or less introduced from 
top down in the school (New Jersey, Brother Principal). 

 
I think of all the things that struck me in the remarks and 
happenings at Marcellin, the one that I felt most kinship 
with, was the question of salaries where the new 
administration came into the school with the notion of 
adjusting salaries to be more in line with what other catholic 
schools were offering rather than what the more elite private 
schools were offering ... this meant ... paring back some 
salaries and this to me betokened problems from the outset.  
I think it betokened a rough relationship with the faculty 
and perhaps a lot of misunderstanding.  Because when you 
talk about money, all sides are always convinced that they're 
right ... the way I see things is not the way the teacher of 
Chemistry sees things as he's trying to raise his family.  And 
so I think this question became quite a prominent one as I 
read your account, [it] kind of sent up some sort of a flare 
that there was an inherent difficulty in what the vision of a 
catholic school was as being implemented in Marcellin 
(New Jersey, Brother Principal). 

 
I'm particularly interested in the relationship/s between the 
'brothers' and the 'lay' members of staff - & the demands (?) 
made upon the lay-teachers financially and otherwise - to 
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conform - at least in some way - with what may be 
promulgated as - or negotiated as - the Marist vision - and 
the inevitable stress and tension involved - which may or 
may not be creative ... In Zambia - with one or two notable 
exceptions - I would say that the teaching staff are not in 
sympathy with Marist aims and indeed would have great 
difficulty identifying what they might be (Zambia, Lay 
Deputy Principal). 

 
You also opened the school more to children of different 
academic backgrounds, of achievements, aptitudes.  Now 
looking back on that, could you handle all those children? 
(Liberia, Immediate Past Brother Principal) 

 
 ST. MUNGO'S ACADEMY, GLASGOW 

 
 Brothers 
 

Brother Stephen certainly seems to have some sense of 
charism ... He ... seems to be content to spend time with 
fellow teachers and help them in their work.  Here at St. 
Gregory's most of the Brothers are concerned with boarding 
duties, and not many would be seen as tops in their 
academic fields ... We certainly do not have a large pool of 
Brothers who are happy to spend their time in the classroom 
and help other inexperienced teachers (Sydney, Brother 
Principal). 

 
I felt that ... the St. Mungo's account spends too much time, 
too much detail, on one person ... Stephen.  An aspect of 
Stephen's influence (and it is obviously a very effective one) 
would be the very strong influence which the Monks 
exercised in that school community over many years.  I 
remember going there in 1966 and thinking then, what 
powerful and effective Monks were directing the school 
(Pakistan, Brother Bursar). 

 
Is the role of Stephen then to 'convert' the teachers?  Also 
one is struck how one man - in spite of all the difficulties - 
can articulate one vision: 'This is a brother - a Marist 
brother'.  With a community of brothers you have 
presumably competing/conflicting voices.  The 'vision' then 
is constantly up for grabs, for negotiation, for reconstruction 
(Zambia, Lay Deputy Principal). 

 
I found the story of St. Mungo's a very sad story, in a 
certain sense, even though we can say how wonderful it is 
that this one Brother is doing so much, I think it's a very - 
well sad might be too secular a light to cast on it - but it 
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certainly is illustrative of the impermanence of human 
institutions which we think are so wonderful and so 
important (Bayonne, Brother Principal). 

 
I'm wondering just how equipped the institution of the 
Province was to cope with what was going on at St. 
Mungo's.  I realise that in Great Britain there had been a fall 
in numbers [of Brothers], and perhaps this strapped them so 
much that they really couldn't cope with these kind of 
changes that were taking place . (New Jersey, Brother 
Principal). 

 
Br. Stephen's reaction ... saying that 'in the good old days' 
there were some good teachers and there were some weak 
teachers and the same is true today.  I felt that captured 
some of our own experience here in Australia (Sydney, 
Brother Principal). 

 
What struck me was the religious education and the 
Brothers' role in the school ... there's only one Brother still 
in the school, so that Brother is key in that school.  What 
he's doing is very important, but if he goes it will only be 
continued if somebody with the same calibre, the same 
interests as that Brother [replaces him] (Liberia, Immediate 
Past Brother Principal). 

 
 Marcellin Champagnat 
 

The account of St. Mungo's Academy certainly reflects 
Marcellin Champagnat's educational vision.  It was ... valid 
for a certain point in history, and it has changed according 
to circumstances.  It has catered very well for academically 
selected students, and perhaps Champagnat's vision would 
now be questioning what such a school, or what such a 
group of Brothers, would be able to do for those students at 
the other end of the spectrum (Sydney, Brother Principal). 

 
 ARCHBISHOP MOLLOY HIGH SCHOOL, NEW YORK 

 
 Marist spirit 
 

I found the Molloy chapter interesting and coherent; well 
put together.  You have brought out the bases of Marist 
Spirit and Marist influence well (Pakistan, Brother Bursar). 

 
The spirit apparent at Archbishop Molloy was familiar, the 
total dedication of some brothers to their charges both in 
terms of time and interest, the feeling of acceptance by the 
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boys (and in our case by the staff) was a familiar 
atmosphere.  There was no judgementalism, or very little.  
Teaching by encouragement, lifting morale by positive 
feedback for both students and staff, developing enthusiasm 
and commitment by the brothers' example were all 
recognisably the same in both schools (Brisbane, Recently 
Retired Lay Teacher). 

 
 Brothers 
 

If you have 40% of the staff as Marist Brothers, then all 
those aspects of Marist Spirit that you outlined ... in the 
Molloy Chapter can be developed: availability, friendliness, 
sense of security, all-round education etc. etc. as well as 
being fully responsible for the professionalism of the school 
and the development of faith, etc. etc. (Pakistan, Brother 
Bursar). 

 
One reaction that I have reading your assessment is the 
presence of the Brothers at Molloy as a physical force in 
contrast both to Mungo's and to Marcellin College ... Even 
in comparison to the typical catholic school in the United 
States today, it's an anomaly ... part of its current success is 
enhanced or enabled by the presence of all those Brothers 
there.  Hopefully it will continue for a while, but it's not 
going to continue forever (New Jersey, Brother Principal). 

 
 The poor 
 

... you refer to the fact that no families ... have incomes 
below the poverty level.  Our Australian experience ... 
would suggest that there are a considerable number of 
people in our schools who are below the poverty level ... 
Probably there should be more, because a number of 
families would ... feel unwelcome and  ... would not even 
start asking the questions about getting into Australian 
[Marist] Schools.  I have had this experience with some 
people here, in the Campbelltown area, who were practising 
Catholics, but felt that it was not even worth asking the 
question, as the school was perceived to be for middle class 
people (Sydney, Brother Principal). 

 
True to our foundations, we reach out to the poor in our 
schools and in our other work amongst youth.  This must be 
seen as actually going out to the marginalised and materially 
poor in many cases.  The Church embraces all strata of 
society, so we will, at times, be engaged with the well-off.  
And therefore we must do what Molloy attempts ... see that 
the young people we teach or deal with have that desire to 
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go out to the poor in a variety of ways (Pakistan, Brother 
Bursar). 

 
 Mary 
 

Perhaps what has become our most difficult characteristic to 
put into practice is the love for Mary which should come 
through in our teaching and in our work.  This is written up 
well in the Molloy case (Pakistan, Bursar). 

 
 9.3 - WHAT THE RESPONDENTS SAID ABOUT THEIR OWN 

SCHOOLS 
 
 Location 
 

We went there [to Liberia] because Br. Basilio [the Superior 
General] wrote and said that he hoped that each Province of 
the Institute would have a mission.  Our Province had the 
Philippines, but it had become an independent district, so 
would we be interested in going some place?  So I asked 
him what he wanted us to look for.  And he said: 'I want you 
to look for a country where there are no Marist Brothers - in 
an area where people don't want to go.  Stay in education' 
(Liberia, Immediate Past Brother Principal). 

 
 School Goals 
 

Two main challenges that we have identified are firstly, the 
need to establish a more 'Catholic' atmosphere in the school 
and secondly to continue maintaining and consolidating 
ourselves as one of the 'excellent' Special Assistant Plan 
Schools (SAP) (Singapore, Brother Principal). 

 
The Marist educators here will continue to frame and 
reframe the school goals in keeping up with the times and 
align them as closely as possible to Marcellin Champagnat's 
vision.  Our goals can change but our Marist Mission 
Statement [as below] will always remain as an 'inspiration' 
to our Marist Institution and ideals (Singapore, Brother 
Principal). 

 
Mission Statement 

 
The following mission statement is the outcome of the 
deliberations and distillations from the Marist Philosophy: 
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'Our Marist Mission provides an educational programme 
that blends faith, culture and life through a climate of 
cordiality, cooperation and constructive dialogue and thus 
effects the total formation of the individual, giving due 
respect to his unique human dignity.' 
 
'In order to educate children well, we must first of all, love 
them.' 
Marcellin Champagnat, founder of the Marist Mission 
(Singapore, Brother Principal). 

 
I would say the brothers have - especially in recent times - 
done little to articulate their vision and their aims ... it seems 
to me that the brothers on the whole perceive 
themselves/project themselves as men of 'action' and as a 
consequence 'men of few words' - at least 'public words'.  
This has a particular irony in a 'culture' in which 
missionaries are often identified as men (!) who have come 
to 'preach the word of God' - and in which orality and oral 
skills play such a large part in everyday intercourse and 
hold a special high status (Zambia, Lay Deputy Principal). 

 
Evangelisation 
 

I see the evangelizing process as key to what the Brother 
does ... When I look at the level of religious awareness of 
youngsters who attend a school like this - this school is at 
least 30% non-catholic and of the 70% who are catholic, I 
would say no more than half come from church going 
families - we're really talking more about the process of 
evangelization than ... catechizing (New Jersey, Brother 
Principal). 

 
Being 'prophetic' involves confrontation of society's 
accepted values at the time.  In Australia's case we're a 
pretty materialistic lot and rich ? schools like Ashgrove can 
fall into the technology trap  'But the computers are so out 
of date'.  It needs a lot of prayer and discernment.  I guess 
the Provincial assemblies are for that.  I'm glad I don't have 
to make that sort of decision (Brisbane, Recently Retired 
Lay Teacher). 

 
Pedagogy 

 
We are endeavouring to establish a professional approach to 
teaching and to set up a solid core curriculum.  This is very 
difficult in the Pakistani context (Pakistan, Brother Bursar). 
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... the students knew almost nothing.  They would be 
comparable, in the United States in the 12th grade, to about 
6th or 7th grade and the teachers would be about that 
standard also (Liberia, Immediate Past Brother Principal). 

 
We are a government aided school, also called a 'Grant in 
Aid' school which has been given the status of a 'Special 
Assistance Plan School (SAP)' in recognition of its excellent 
academic achievements.  There are about 9 schools 
accorded this status [in Singapore].  The SAP schools 
accept only high achievers (top 10 percent of the cohort at 
national level) who have passed the Primary School 
Leaving Examination (PSLE).  Pupils in SAP schools study 
two first languages, namely English and Chinese 
(Singapore, Brother Principal). 

 
When I took over ... the first thing I did - the faculty were 
beating the children with these, well they're like whips, 
branches that really hurt - so at the first faculty meeting, I 
collected them from all the teachers and I broke them in 
front of them and I told them that I would fire anyone who 
touched a child in any way - that that wasn't education.  
Now, of course, they were furious, they had never taught 
without a stick (Liberia, Immediate Past Brother Principal). 

 
A Marist school must be characterised by its sincere and 
sensible attempt to reach the needs of each individual 
student ... For a Marist this is based on the deep respect for 
the individual student as a child of God (Pakistan, Brother 
Bursar). 

 
We encourage staff to conduct as many clubs, musical 
associations, games, training sessions, dance etc. during 
lunch time & after school as possible.  This engenders good 
morale, understanding between staff & pupils, and promotes 
aesthetics & leisure activities.  I ran a Youth Club for 
Seniors over 24 years in Dundee & 14 in Birmingham - I 
believe this was the most fruitful part of my apostolate 
insofar as it kept young Catholics together, strengthened the 
faith and encouraged ... [Christian] marriages' (Dundee, 
Recently Retired Brother Principal). 

 
I have fond memories of a Year Nine student who was a 
pupil in my Speech and Drama [class] and one of the shyest 
and most withdrawn boys I have ever had.  His dorm-master 
came by one afternoon just as I discovered I had a flat tyre 
and without hesitation called him over to change my tyre.  
With speed and dexterity the job was done; he nodded his 
head and brushed off my thanks (Brisbane, Recently Retired 
Lay Teacher). 
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 Family Spirit 
 

The spirit of the monks is unique, one nun giving as her 
opinion 'The brothers have great devotion to Our Lady, she 
would always see that they have feminine qualities.'  I 
would see this as a genuine family spirit, embodying 
compassion, especially for students who are disadvantaged 
in any way.  On one noteworthy occasion, a student who 
had been expelled two years previously from another 
Brisbane school was elected school captain, a triumph for 
himself and for Ashgrove.  Of course not all the long 
suffering is as productive and there have been occasions 
when students have been allowed to remain at school and 
their behaviour even after numerous warnings has been 
destructive of morale for other students and staff as well 
(Brisbane, Recently Retired Lay Teacher). 

 
St. John's have the benefit of a large female presence (50% 
girls and 50% female staff) which tends to create a greater 
family quality of community and offers the 'female' graces 
of gentility, serious study attitudes, courtesy, and the female 
slant in thinking, discussing & artistic expression (Dundee, 
Recently Retired Brother Principal). 

 
In the seventeen years since I began teaching at Ashgrove 
there have been considerable changes in the composition of 
the staff.  Originally there was a larger proportion of 
brothers to lay staff, and in my opinion a better overall 
relationship between the two groups.  There is some 
element of "them" and "us" now which was not so evident 
earlier on.  Historically, teachers' salaries have not kept pace 
with comparable rates in other fields of work, the metal 
trades being the reference point, and the shortage of 
brothers has placed heavy loads on the ones remaining 
(Brisbane, Recently Retired Lay Teacher). 

 
Perhaps because of the boarding school situation there 
seems to be plenty of opportunity for t.l.c.  Sister Dorothy, 
the school counsellor, spends every night in first term sitting 
on the edge of the bed with some tearful grade eight student 
listening to the details of the high cost of breeding bulls and 
other family news; one brother carefully stuffed Easter eggs 
into the shoes of the boys in his ... [dormitory], although one 
student remarked that the Easter Bunny had got the dates 
wrong (They were actually going home for Easter) 
(Brisbane, Recently Retired Lay Teacher). 

 
 Marcellin Champagnat 
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What is clear to me at present is that there are many people 
associated with St. Gregory's here who do not understand 
what Marcellin Champagnat's educational vision was then, 
and is today.  By way of example we recently had a 
Champagnat week finishing on June 6, the Feast Day of 
Blessed ... [Marcellin] Champagnat.  Many staff members 
asked the question 'What is this Champagnat all about?' ... 
On reflection, many staff come and go over the years, and it 
can very easily be assumed that they are familiar with the 
things that we are familiar with.  Hence I believe we have to 
educate our people constantly about just who ... 
Champagnat was, some of the stories surrounding his life, 
and allowing his humanness to come through that way.  I 
believe it is in the stories that are told and in the 
personalities, that ... Champagnat's vision finds expression 
(Sydney, Brother Principal). 

 
In 1990 ... Marist teachers numbering about 120 from both 
the Primary and Secondary schools gathered together at the 
seminar 'In the footsteps of Champagnat - Challenges of the 
90's' where Brother Frederick ... [McMahon] was invited as 
our very important guest of honour to deliver a lecture on 
the life of our great Founder.  In that Seminar, the lay 
Marist educators were provided the opportunity to discuss 
the vision and mission of Champagnat and in the process to 
try and better understand his life and philosophy.  It was 
also a time for the participants to reaffirm their commitment 
'Towards a better Maris Stella High School tomorrow' 
(Singapore, Brother Principal). 

 
I do not see any particular tension between the suggested 
need to be authentic to the educational vision of 
Champagnat while still being relevant, and even prophetic 
for the educational needs of today's students.  An order that 
has been successful for so long in so many different 
countries has obviously gained an enormous body of 
educational expertise.  Champagnat showed himself able to 
cope with his own limitations and those of his followers, 
while making every effort to provide for the 
accommodation, training, and spiritual guidance of his 
brothers and their charges (Brisbane, Recently Retired Lay 
Teacher). 

 
While there is some tension between Marcellin 
Champagnat's educational vision and today's needs, I think 
as long as the question is being asked, then it is also being 
resolved.  I believe there are Marist ways of going about 
things.  More specifically, one problem at present on my 
mind is the question of rubbish in the yard.  I think 
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Marcellin Champagnat's attitude to rubbish would be first of 
all not to condone the place being left dirty.  Secondly, he 
would probably gather together some boys and talk to them 
about the problem and see what they felt should be done 
about it.  Thirdly he and the boys would probably work 
together and remove the rubbish (Sydney, Brother 
Principal). 

 
Religious Education 
 

There seems to be a swing back to the teaching of Catholic 
dogma but not before many students have left school with 
an inadequate knowledge of the truths of our faith.  While 
mere head learning can be sterile there needs to be a solid 
grounding in doctrine consistently taught with faithful 
practice of religion at the same time.  So many young 
people these days seem never to have come to know Jesus 
as their Friend and Saviour and to have substituted New 
Age teaching with its reliance on their own powers or, at 
best, an ... [impersonal] power with Jesus relegated to the 
place of holy man (Brisbane, Recently Retired Lay 
Teacher). 

 
When I went to Liberia ... the big question on my mind 
[was] how am I going to make this school, which is so 
terrible, into not only a good school, but a catholic school.  I 
decided, I would teach religion ... And I asked the other 
Brothers to do the same thing ... I think we were successful 
... and I wonder if that's part of our call to get back into 
direct religious education - proclamation of the gospel in a 
classroom (Liberia, Immediate Past Brother Principal). 

 
 Student Intake 
 

The student body is largely drawn from blue-collar families 
(Bayonne, Brother Principal). 

 
Because Ashgrove is a boarding school, although day 
students are a very homogeneous group of Middle and 
Working-class youth, country boys from as far away as 
Northern Territory, New Guinea and Asia have leavened the 
mixture (Brisbane, Recently Retired Lay Teacher). 

 
Blessed Marcellin, if he were to pay a visit to the 3 selected 
schools and to St. John's H.S. Dundee ... would probably 
sense that many of our pupils are by no means poor, but 
may be very deficient in their religious faith commitment, 
reflecting their backgrounds where so much consumerism, 
worldly pleasure and general godlessness increasingly exist 
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- and I can see him longing to tell these kids how important 
they are and how much God loves them - a need for fresh 
evangelisation (Dundee, Recently Retired Brother 
Principal). 

 
Boys have been admitted who represent a wide spectrum of 
ability from exceptionally gifted to clearly brain-damaged.  
In one Year 10 English class I had two very limited 
students, one who had had a brain tumour removed and the 
other having suffered a severe birth injury.  They spent most 
of their time in withdrawal groups and the facilities were far 
from adequate, but at the end of the year they happily joined 
us in the drama production of the reading of Caesar's will 
from 'Julius Caesar'.  They were always accepted by the 
other students as part of the class (Brisbane, Recently 
Retired Lay Teacher). 

 
The school's student body currently is a very mixed student 
body, fairly diverse.  I would say that about 15% of our 
students would be described as Hispanic students, about 
25% to 30% of our students would be African-American 
students ... another 10% would be Asiatic or Philippino and 
the remainder white students with European ancestry - 
primarily Italian and Polish (New Jersey, Brother Principal). 

 
 
 
 Prayer 
 

It is ... our tradition to say the 'Hail Mary' every morning, in 
keeping with the mission of our Founder and to continue 
reminding our pupils that it is Mary who inspired him to 
found all our schools (Singapore, Brother Principal). 

 
I always commenced Staff meetings & parent meetings with 
a prayer.  Non-Catholic members always showed 
appreciation of this; some even acted as readers and one as 
cantor! (Dundee, Recently Retired Brother Principal). 

 
We are a Christ Centred school, and therefore we shall 
promote the inculcation of Christian values, but at the same 
time recognise the importance to respect and tolerate the 
religious rights and beliefs of others who are non-Catholics 
(Singapore, Brother Principal). 

 
 Marist history 
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Marist history does play a part [in the contribution Marist 
educators are making to the school], but I think the 
connection is fairly vague and tenuous.  The traditions of 
the school here embody elements ... such as plenty of hard 
physical work, particularly in the early days, a sense of 
things being rustic and raw, rather than smooth and 
polished, and a strong tradition of the Brothers working 
with the boys, day and night and all weekend (Sydney, 
Brother Principal). 

 
A clear link with Marist history occurs each year on 6th 
June when a liturgy and other special celebrations recall the 
humble village priest who began such an important 
educational order.  Several years ago, a school tour was 
organised to Marist places in France and to the Mother 
House in Rome.  Marist training is evident in the care with 
which brothers prepare their school work and their 
dedication to excellence in their own personal development 
and the encouragement of the staff and students.  French has 
received preferential treatment in staffing and a student 
from a Marist school in France was in attendance at 
Ashgrove for a semester.  On regular trips to Noumea, the 
Marist connection is also in evidence (Brisbane, Recently 
Retired Lay Teacher). 

 
The story of Maris Stella is an inspiring one.  It was 
founded by a Marist Brother, the Reverend Brother Chanel.  
He began humbly without a school to call his own.  He 
taught his pupils in borrowed premises and it took him nine 
years to gather the necessary resources to build his school.  
The completion of the Primary section building extension is 
a milestone for Maris Stella.  It is a living monument to the 
ideals that Brother Chanel lived by: unquestioning trust in 
and dedication to God; loyalty to his faith and perseverance 
in the vocation he had chosen for himself (Singapore, 
Government Permanent Secretary of Education). 

 
 9.4 - WHAT THE RESPONDENTS SAID ABOUT A GENERALISABLE 

MARIST CHARISM IN SCHOOLS 
 
 Marist Education 
 

It's a big question.  Is there even such a thing?  Well, the 
first thing that comes to my mind is schools.  I think we're 
good at it.  And I think that most of our Brothers like being 
in schools (Liberia, Immediate Past Brother Principal). 

 
Marist education is discovered by looking at the practice of 
the Brothers over our history.   One of the things that struck 
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me ... about Marcellin Champagnat was that he had very 
little experience in schools.  He didn't go to school.  The 
only schooling he had, prior to the seminary, was some 
cramming for it.  He didn't know what schools were.  His 
life gives some examples of how we might behave towards 
people we are educating.  But I don't think he has very much 
to teach us about schools.  I think the Brothers who came as 
his followers have something to teach us in their practice of 
schooling in which, I would imagine, they absorbed, or tried 
to carry on, some of the values that he exemplified (New 
Jersey, Brother Principal). 

 
[Marist] educational vision remains much the same ... we 
may have to change our methods and styles (Pakistan, 
Brother Bursar). 

 
The education we offer must be of the highest quality.  
Anything else is failing those for whom we take on a serious 
responsibility.  I often say ... that before we think of 
anything else - we must be running a GOOD school 
(Pakistan, Brother Bursar). 

 
... we should not restrict ourselves just to one local church 
and say, well, I only work in this archdiocese or that diocese 
- I think one of our advantages as a Congregation is our 
ability to move into different areas where the Church is and 
where we can be of service to it (New Jersey, Brother 
Principal). 

 
[We need] to share our vision of a ... [Catholic] School with 
parents, staff and pupils ... [by] working together towards a 
declared, understood and implemented Mission Statement' 
(Dundee, Recently Retired Brother Principal). 

 
... the schools ... can turn very easily into private schools 
and many of the parents don't send the children to the school 
for the reason that we would like ... They want them to get a 
good education in order to get into a good College, get a 
good job and to make money ... I think we sometimes give 
ourselves a gold star when we don't deserve it ... we're 
called ... to be religious educators and we have to proclaim 
the gospel and live the gospel as best we can ... it seems to 
be kind of a lost agenda in many situations - we love to run 
good schools ... but how good are they as far as what ... we 
really want from these schools? (Liberia, Immediate Past 
Brother Principal). 

 
 Marcellin Champagnat 
 

303 



Champagnat listened to what the Spirit was saying to the 
Church & took on the challenge (in his case, the education 
of poor villagers).  This challenge can change: we must be 
receptive, courageous, open-minded, believing like Mary, 
and be prepared to be used by the Spirit (Dundee, Recently 
Retired Brother Principal). 

 
Indeed, one wonders if it would not be more helpful to put 
some of the current educational theory to the test of how it 
fits in with the thinking of Marcellin rather than the other 
way round.  Especially in the teaching of religion.  Human 
nature does not change very much, and if boys needed to 
learn how to use a trowel and cope with life under the 
vagaries of various French governments in the eighteenth 
century, while making their way to Heaven with the help of 
God and their Good Mother, a calculator and computer 
simply come as part of the package, the eternal verities 
remain the same (Brisbane, Recently Retired Lay Teacher). 

 
 Religious Education 
 

The whole area of religious education and the Brothers 
seems to be key to me ... I think we're religious educators 
(Liberia, Brother Principal). 

 
The first priority in our work amongst the young must be 
'The Catechism'!! ... our effort to develop their faith 
(Pakistan, Brother Bursar). 

 
[Marist schools offer] an ethos of Christian spirituality 
[where the] experience of faith [particularly through prayer, 
is central] ... [Priest chaplains are seen to be] a dynamic part 
[of Marist schools] (Dundee, Recently Retired Brother 
Principal). 

 
Students 
 

When I was the Director of Education [for Marist Schools 
in the Esopus Province], I found, if I had to say what I 
picked up when I went to a Marist school, it was 
tremendous respect for the student.  I felt that was a real 
characteristic of all the schools that we ran - that the 
teachers, thanks to the principal I think, and some of the 
Brothers, or maybe it just came from the teachers, but the 
students, I found, liked the school and were treated with 
respect (Liberia, Immediate Past Brother Principal). 

 
 The study of Marist Education 
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I think this [research] is a very worthwhile undertaking and 
very helpful ... I think we have very little to go on in getting 
a sense of Marist Education.  Something like this helps - 
especially being rooted in some practical case studies of 
what Marist Education has been in three different schools in 
three different locations.  I would be interested in ... an 
additional elucidation of one of our schools in a Spanish 
speaking country to see what that would add to this picture 
of Marist Education (New Jersey, Brother Principal). 

 
 
 


